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DISTRICT MISSION STATEMENT 
In partnership with students, parents and the community, the Carlisle Area School District is 

committed to providing all students with educational and leadership opportunities to develop 

their intellect and character so that they will accept the challenges of personal responsibility, 

enabling them to become contributing members of our diverse society. 

 

 

 

 

 

COURSE OVERVIEW 

 
 This course is a social studies elective for juniors and seniors(*). The 

purpose of an Advanced Placement course is to provide junior and senior 

students with a learning experience equivalent to that obtained in most 

college introductory United States history courses.  The Advanced 

Placement program in United States History is intended as a chronological 

study of the history of the United States, particularly the period from early 

colonization to modern times.  The course is academically rigorous which 

demands extensive reading and writing.  Students will be expected to learn 

an extensive knowledge base and they will be expected to apply that 

knowledge to historical issues and events through an analysis of primary and 

secondary source material.  Students will be encouraged to go beyond the 

bare facts and look for causes and effects of historical developments.  They 

will be introduced to significant historiographical material with a view to 

developing their own interpreting and analytical skills.  The Advanced 

Placement program will help students develop the skills necessary to arrive 

at conclusions on the basis of informed judgment and to present ideas clearly 

and concisely. 

 The United States history course will deal in depth with the Colonial 

Period, the American Revolution, the New Republic, the Jacksonian Period, 

Civil War and Reconstruction, Populism and Progressivism, the New Deal, 

the Global Crisis of 1921-45, and international and domestic change up to 

the present-day.  Much of the class time will be devoted to discussion, 

lecture and analysis, however extensive readings will be expected outside of 

class.  The course will be considered good preparation for those students 

desiring to complete the Advanced Placement Examination. 

 

 

*Criteria exist which must be met by students in order to be placed into an 

Advanced Placement program.  (See Course Planning Guide) 
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COURSE TIMELINE 

 

 
2 WEEKS  UNIT #1: 

EXPLORATION & COLONIZATION (1400-1763) 

 

3 WEEKS  UNIT #2: 

THE REVOLUTIONARY ERA (1763-1783) 

 

3 WEEKS  UNIT #3: 

THE NEW REPUBLIC (1783-1800) 

 

4 WEEKS  UNIT #4: 

AGE OF JEFFERSON & JACKSON (1800-1840) 

 

4 WEEKS UNIT #5: 

DISUNION, CIVIL WAR, AND RECONSTRUCTION 

(1840-1877) 

 

4 WEEKS UNIT #6: 

DOMESTICATION OF AMERICA (1865-1900) 

 

2 WEEKS UNIT #7: 

PROGRESSIVISM & POPULISM (1890-1920) 

 

3 WEEKS UNIT #8: 

IMPERIALISM & THE GREAT WAR (1900-1920) 

 

3 WEEKS UNIT #9: 

NEW ERA & NEW DEAL (1929-1940) 

 

3 WEEKS UNIT #10: 

THE GLOBAL CRISIS  (1921-1945) 

 

5 WEEKS UNIT #11: 

THE AMERICAN CENTURY (1945-Present) 
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PERFORMANCE INDICATORS 
(Content) 

 

Unit #1: EXPLORATION & COLONIZATION (1400-1763) 

 
The student will: 

 Pretest their knowledge of American history to compare with collegiate 

norms. 

 Explain the conditions and factors that fostered the exploration of the New 

World. 

 Analyze the methodologies which allow historians to unearth new evidence on 

old issues. 

 Assess the difference between fact, opinion, and interpretation. 

 Examine whether conflict between English settlers and Native Americans 

over land ownership was inevitable. 

 Explain why the Jamestown colonial effort succeeded where previous English 

attempts had failed. 

 Distinguish between Pilgrims and Puritans and indicate the role each group 

played in the settlement of New England. 

 Analyze the uniqueness of the Puritans and their effect on the development of 

American culture. 

 Explain the relationship between England and her colonies as it developed 

under the mercantilistic system. 

 Compare the southern, middle and New England colonies politically, socially 

and economically. 

 Describe the circumstances of women in colonial America. 

 Explain the causes of the French and Indian War, the reasons for French 

defeat, and the effects of the war on the colonists. 

 

Suggested activities for Unit #1: 

 

1) Students take a previous College Board U.S. History examination and 

compare their scores with those of college students from the previous year. 

2) Create a list that summarizes the objectives of English colonization effort in 

the New World. 

3) Student discussion on the question: “How did Puritan beliefs and practices 

help or hinder the growth of democracy in America?” 

4) In small groups, two students will represent a colony with each reporting on 

religious tolerance, reasons for settlement, type of colony, land grant location, 

leaders, and reasons for success or failure. 

5) Students write an essay on the question: “To what extent does the history of 

women in colonial times support the idea of „A Golden Age‟?” 
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Unit #2: THE REVOLUTIONARY ERA (1763-1783) 

 
The student will: 

 

 Explain the meaning of the “American Revolution” as conceived by the 

Founding Fathers. 

 Identify the major factors and forces which brought about the Revolution in 

America. 

 Examine the factors that weakened British authority over the American 

colonies, and explain the role of each factor. 

 Identify why a revolutionary minority was successful in causing the colonies 

to revolt against British rule. 

 Assess the nature of the Declaration of Independence and the aims/goals of its 

authors. 

 Assess the reasons for an American military victory in the Revolution. 

 Analyze post-revolutionary events to answer the idea that the American 

Revolution was not truly a revolution. 

 Evaluate the Articles of Confederation and decide why they needed to be 

revised or replaced. 

 

Suggested activities for Unit #2: 

 

1) Students write a definition of “revolution” based upon their own 

understanding of the term.  Discussion of the definitions and relating them to 

the American Revolution. 

2) Student role-play of at least one of the colonists‟ grievances, such as the 

Stamp Act, from the point of view of loyalists, moderates, and rebels. 

3) Debate on what students believe the Declaration of Independence might 

have/should have said but did not.  Have students include ideas such as the 

events and other documents that influenced its writing. 

4) Develop a listing of advantages and disadvantages of both Great Britain and 

the Colonies upon entering the Revolutionary War.   

5) Create a timeline depicting the significant events that contributed to the 

Revolutionary War.  Show the events in a graphic format. 

6) Have students write essays answering a document-based question on 

democracy in post-Revolutionary America.  Have some students read their 

essays and the rest of the class criticize them or have students grade each 

other‟s essays. 

7) Students create a chart showing the main provisions of the Articles of 

Confederation and the governmental problems and developments that grew 

from each of the provisions.  Show the relationships that exist between then 

and now. 
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Unit #3: THE NEW REPUBLIC (1783-1800) 

 
The student will: 

 

 Identify those constitutional provisions that represent specific attempts by the 

Founders to resolve disagreements on the subjects of representation, slavery, 

commerce, the executive branch and presidential election. 

 Describe how power is diffused or checked by each of the following 

characteristics of the Constitution: republicanism, federalism, and separation 

of powers, Bill of Rights. 

 Explain the arguments advanced by the Antifederalists in opposition to 

ratification of the Constitution and how the Federalists were able to overcome 

them. 

 Identify the reasons for the growth of political parties or factions. 

 Identify the most important problems facing the new nation in the 1790s. 

 Explain how well the Federalist administrations of Washington and Adams 

handled the crises of their times. 

 Evaluate the importance of the election of 1800 as a turning point in the young 

political arena. 

 Describe early American cultural life in the nineteenth century and explain 

how it reflected the Republican vision of the nation‟s future. 

 Examine the causes, events and results of the War of 1812. 

 Cite examples to show how postwar expansion shaped the nation during the 

“Era of Good Feelings.” 

 

Suggested Activities for Unit #3: 

 

1) Debate the views among historians concerning the motives of the members of 

the Constitutional Convention.  Have students argue which view seems most 

valid. 

2) Choose three pairs of students to present opposing arguments on the economic 

policies of Alexander Hamilton.  Assign each pair one of the following issues: 

funding the nation debt, establishing a national bank, and levying an excess 

tax on whiskey.  Have the class decide which student group presented the 

more convincing argument on each issue. 

3) Have students read Washington‟s “Farewell Address.”  Use this address to 

initiate a class discussion on the imprint George Washington put on the new 

government. 

4) Develop a summary or plea as to which candidate of the 1800 election the 

House of Representatives should cast a vote. 

5) Divide the class into four groups representing conflicting views of the war.  

Students will write letters to the editor on the topic “Should We Go to War 

with Great Britain?‟ 
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Unit #4: AGE OF JEFFERSON & JACKSON (1800-1840) 

 
The student will: 

 

 Analyze the domestic affairs and foreign policy of the 1820s and explain how 

nationalism was a unifying factor of the period. 

 Explain the historiography effect after reading Frederick Jackson Turner‟s 

Frontier Thesis. 

 Analyze the career of Andrew Jackson and evaluate the appropriateness of the 

designations of “Jacksonian Democracy” and “president of the people.” 

 Identify the issues that arose during the Jackson presidency and explain how 

he responded to each issue. 

 Compare the differences in party philosophy between the Whigs and the 

Democrats. 

 Identify the distinguishing factors of the three sections – Northeast, South and 

West – by the 1840s and early 1850s 

 Analyze the emerging social concerns and attitudes as exemplified by 

educational, religious, literary and institutional development. 

 Explain the status of women from 1800 to the 1840s and note the early signs 

and reasons for the rise of the women‟s rights. 

 

Suggested activities for Unit #4: 

 

1) Develop mini-research reports on the arguments advanced by both sections 

during the Missouri Compromise debates and how they were to influence 

sectional attitudes. 

2) Write a summary of Frederick Jackson Turner‟s theory of westward expansion 

and the frontier. 

3) Watch a video on the Jackson administration.  Generate a list of changes in 

the political system and the office of president under Andrew Jackson. 

4) Have students read primary source accounts from women of the time period.  

From the conflicting documents have students try to determine the feelings of 

the girls and women who worked in the industrial centers. 

5) Read the Seneca Falls Declaration.  Compare this document to the 

Declaration of Independence noting the similarities and differences. 
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Unit #5 DISUNION, CIVIL WAR, AND RECONSTRUCTION (1840-1877) 

 
The student will: 

 

 Explain the concept of “Manifest Destiny,” the reasons for its development, 

and its effect on the nation in the 1840s. 

 Analyze the Mexican War – its causes and its aftermath on growing 

sectionalism in the United States. 

 Evaluate the Compromise of 1850 as a solution to the problem of sectional 

differences and explain why it proved to be only temporarily successful. 

 Identify the events that led the Compromise of 1850 to the election of 1860 

and their contribution toward sectional hatred. 

 Explain the reasons for the victory of Lincoln in 1860 and the effect of the 

election on sectional divides. 

 Assess the validity of the Civil War being described as an “irrepressible 

conflict.” 

 Identify the strengths and weaknesses of the North and South preparing for 

war. 

 Review and analyze the strategic and militaristic attitudes taken by both sides 

during the war. 

 Examine and evaluate the legend of Lincoln as President. 

 Compare and contrast the executive and congressional plans of 

Reconstruction after the Civil War. 

 Analyze the controversy of historians surrounding the nature of 

Reconstruction. 

 Evaluate the politics of the Grant administration as a foreshadowing of the 

issues of the late nineteenth century. 

 

Suggested activities for Unit #5: 

 

1) Read additional materials regarding the Mexican War.  Have students draw up 

the sides taken at the time and reasons supporting each side‟s position. 

2) Develop a list of factors, in descending order of importance that occurred in 

the 1850s that caused the most sectional hatred.  Show reasons why rankings 

are factored in the order presented. 

3) Have students orally debate an answer to the following question: “If the Civil 

War was inevitable, when did it become inevitable?  Where was the point of 

no return? 

4) Create a pictorial timeline of the significant events of the Civil War.  Events 

will be described in the time period of the 1860s. 

5) Have students read Lincoln‟s “First Inaugural Address.  Debate whether 

Lincoln fulfilled his goals as stated in the address or was a liar. 
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Unit #6: DOMESTICATION OF AMERICA (1865-1900) 

 
The student will: 

 

 Analyze the highlights of United States Native American policy from 1820 to the 

present. 

 Describe the developments that so rapidly ended the existence of an identifiable 

line in the American West. 

 Explain the effects of closing the frontier, heralded by Frederick Jackson Turner, 

had on the American people. 

 Identify the major factors that combined to produce America‟s rise to industrial 

supremacy in the nineteenth century. 

 Describe the changes taking place in the business organization in the late 

nineteenth century. 

 Evaluate the arguments of the supporters of Social Darwinism and laissez faire 

government policies as they were used to defend the new industrial capitalism. 

 Summarize the sources of labor discontent in the late nineteenth century and 

analyze the differences between the purposes and programs of various labor 

organizations. 

 Compare and contrast the reaction of the government and public opinion to the 

Haymarket Affair, the Homestead Strike and the Pullman Strike. 

 Describe the nature and impact of the “new immigration” on the United States 

and the problems it created with the growth of American cities. 

 Evaluate the impact of urbanization on developments in education and trends in 

literature and art. 

 

Suggested activities for Unit #6: 

 

1) View the video “How the West Was Won and Honor Lost.”  Create a chart that 

compares the views of the U.S. government during the five changes periods of 

Native American Policy. 

2) Read from Frederick Jackson Turner‟s “Frontier Thesis.”  Have students write an 

essay answer to: Turner said the frontier fostered individualism and democracy.  

Discuss the contradictions that occurred in “the West.” 

3) Invitation to a speaker from the business community invited to the classroom to 

explain how business mergers are typically accomplished today and compare with 

that of the late 1800s. 

4) Read excerpts from the four major business philosophies of the time period.  Hold 

a debate over which philosophy is more suited for today‟s world, outlining key 

points. 

5) Studying “How the Other Half Lives” by Jacob Riis, students evaluate and 

discuss the point authors of the early 1900s made about the art of historical 

detection. 
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Unit #7: PROGRESSIVISM & POPULISM (1890–1920) 
 

The student will: 

 

 Compare and Contrast the Democratic and Republican parties during the 

Gilded Age in terms of their bases of support, their stands on the issues, and 

their degree of success in national politics. 

 Analyze the three major farm groups: the Grange, the alliances, and the 

Populists. 

 Identify Progressivism and explain how the philosophy of the Progressive 

Movement was reflected in various reform efforts. 

 Analyze the passage of the Meat Inspection Acts and explain how all three 

branches of government can influence the outcome of a legislative issue. 

 Identify and explain the issues concerning women‟s rights during this period 

and the relationship of the woman suffrage movement to other progressive 

reforms. 

 Describe the character and personality of Theodore Roosevelt and assess his 

effectiveness as a progressive president. 

 Explain how the unified Republican Party of 1908 broke into two hostile 

camps by 1912 and what the results of the split were. 

 Identify reasons for government restrictions of civil liberties and conclude 

whether the imposed restrictions were justified. 

 

 

Suggested activities for Unit #7: 

 

1) Chart and compare the parties of the late 1800s in regard to regional, cultural, 

and religious differences as well as party organization. 

2) Develop mini-research reports on Mary Elizabeth Lease, women in the 

Southern Farmers‟ Alliance, Tom Watson, and William Jennings Bryan.  

Present the findings orally. 

3) In an essay or classroom debate have students answer the question: “Why did 

the Progressives succeed where the Populists had failed?” 

4) Create a short-answer quiz summarizing the outside reading on women‟s 

movements such as “Women Organize for Community Betterment” and 

“Three Pioneers of Women‟s Emancipation.” 

5) Develop a character analysis of Theodore Roosevelt showing positives and 

negatives.  Students will include political cartoons, photographs, documents 

and excerpts from speeches. 
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Unit #8: IMPERIALISM & THE GREAT WAR (1900-1920) 

 
The student will: 

 

 Explain why the United States turned from the old continental concept of 

Manifest Destiny to a new concept of worldwide expansionism. 

 Identify the causes of the Spanish American War in terms of humanitarianism, 

economic interests, and nationalism. 

 Analyze the arguments for and against annexation of the Philippines. 

 Compare and contrast the policy of the United States government in the 

Philippines, Puerto Rico, and Cuba. 

 Define the “Open Door” policy and determine whether it was a departure from 

traditional United States policy. 

 Compare and contrast Wilson‟s policy in Latin America with Roosevelt‟s and 

Taft‟s. 

 Determine why the United States entered World War I and whether it was in 

the national interest. 

 Explain how America responded to the reality of war and what long-term 

legacies resulted from these responses. 

 Analyze Wilson‟s successes and failures at Versailles and explain the 

circumstances that led to U.S. rejection of the Versailles Treaty. 

 

Suggested activities for Unit #8: 

 

1) Hold a debate with students representing one of the following points of view: 

U.S. businessmen, Cuban people, jingoism liberalists, survivors of the Maine, 

yellow press reporters. 

2) Students read excerpts from the “Open Door” letters and opinions by 

historians concerning the purpose of the letters.  Write a summary for the 

rationale for U.S. interest in China at this time. 

3) Create a chart depicting the policies of the presidents at the turn of the 

century.  Students will look at Roosevelt‟s Corollary, Taft‟s “dollar 

diplomacy,” and Wilson‟s “moral” foreign policy. 

4) Write summaries on the question: “Why is it said that the United States 

emerged from the war „the only true victor‟?” 

5) Have students recreate the U.S. Senate at the time of the battle over the 

ratification of the Treaty of Versailles.  Students will represent differing 

viewpoints of congressmen. 
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Unit #9: NEW ERA & NEW DEAL (1929-1940) 

 
The student will: 

 

 Describe and account for the fear of postwar radicalism in the United States 

and evaluate the responses to it. 

 Explain how Warren Harding and Calvin Coolidge, despite differing 

personalities, presided over ardently probusiness administration. 

 Analyze the extent to which the United States retreated into isolationism in the 

1920s. 

 Identify which segments of the economy prospered and which suffered in the 

1920s. 

 Explain how the Scopes trial and the effects of Prohibition were examples of 

the conflicts in values present in American society during the 1920s. 

 Analyze the changes in the American way of life and American values in the 

1920s. 

 Recognize the factors that caused and intensified the Great Depression. 

 Evaluate the efforts of Herbert Hoover to combat the depression. 

 Describe the background and political philosophy of Franklin D. Roosevelt. 

 Identify the changes in political theory and practice that occurred under the 

New Deal and give specific examples of legislation to illustrates these 

changes. 

 Evaluate Roosevelt‟s performance as president during the Great Depression 

and the effectiveness of the New Deal in solving depression problems. 

 

Suggested activities for Unit #9: 

 

1) Read the excerpt on the Sacco-Vanzetti case.  In a written essay have students 

explain why the case remains a controversial one.  How would a lawyer 

answer the question, and how would a historian answer it? 

2) Recreate the Scopes trail.  Have students represent each party involved, 

including the lawyers, judge, and prosecution.  Compare the class‟ results with 

the original trial outcome. 

3) Create a comparison chart of advertising from the 1920s versus advertising 

from the present day.  Show the events graphically as well as pictorially. 

4) Have students read excerpts from “Grapes of Wrath” and “The Great Gatsby.”  

Compare and contrast how the novels depict the time periods accurately or 

inaccurately.  

5) Hold an Internet scavenger hunt for students to locate the programs of FDR‟s 

New Deal.  Each group is to find the program, its purpose, and its lasting 

impact. 
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Unit #10: GLOBAL CRISIS (1921-1945) 

 
The student will: 

 

 Identify the reasons for the widespread acceptance of totalitarian forms of 

government during the period 1920-1939. 

 Explain how the aggression of the dictatorships led to the outbreak of World 

War II. 

 Assess the United States neutrality policy of the 1930s and the effects of 

isolationism to Europe. 

 Hypothesize as to whether war with Japan was inevitable. 

 Evaluate the major Allied military strategies used in the European and Pacific 

theaters. 

 Analyze ways in which World War II influenced the day-to-day lives of 

normal Americans. 

 Describe the wartime decisions made by the Allied leaders in terms of their 

bearing on Allied victory and their effect on the postwar world. 

 

Suggested activities for Unit #10: 

 

1) To introduce the period, show the film “Night and Fog” which is authentic 

film footage.  Have students discuss their feelings and reactions as to the 

responsibility for the Holocaust and World War II. 

2) Debate why the actions taken by the western nations to stop aggression of the 

1930s failed.  Have students create alternative plans that could have prevented 

the war. 

3) Develop a comparison/contrast graph showing the United States versus Japan.  

Students should contrast foreign policy, aims of government, and political 

stances. 

4) Write a letter describing life at home to a brother or loved one in Europe 

fighting the war.  Attention to the socio-economic impact is to be addressed. 

5) Debate the decision to drop the atomic bomb. 
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Unit #11: THE AMERICAN CENTURY (1945-PRESENT) 

 
The student will: 

 

 Analyze the origins of the Cold War as a result of World War II. 

 Define the concept of containment and evaluate the various manifestations of 

the policy of containment in Europe. 

 Explain the theory behind Truman‟s policy of conducting a limited war in 

Korea. 

 Discuss “McCarthyism” using references to other similar movements in 

American history. 

 Compare and contrast the decades of the 1950s, 1960s and 1970s. 

 Explain the new elements of American foreign policy introduced by John 

Foster Dulles. 

 Compare and contrast John F. Kennedy and Lyndon B. Johnson with respect 

to their goals, their styles of leadership, and their ability to exercise political 

clout to accomplish their programs. 

 Explain how and why the United States‟ involvement in Vietnam changed in 

1965 and why the Tet Offensive had such a critical impact on both policy 

toward Vietnam and American domestic affairs. 

 Analyze the social and cultural changes that were taking place in the 1970s. 

 Explain the Nixon-Kissinger policy for terminating the Vietnam War and the 

effect of the war on the national mood. 

 Assess the significance of Watergate as an indication of the abuse of executive 

power. 

 Understand why American women felt discriminated against, explaining the 

success of the new Second Women‟s Movement. 

 Compare and contrast the years since 1976, focusing on the administrations of 

Jimmy Carter and Ronald Reagan. 

 

Suggested activities for Unit #11: 

 

1) Have students debate the statement: “The policy of containment by the United 

States was the most effective way of preserving world peace in a postwar 

period.” 

2) Develop a chart identifying movements in American history other than 

“McCarthyism” that focused on the issue of dissent (i.e. Puritan witch-hunts). 

3) Create a simulation of the meeting of great historians to rate late 20
th

 century 

presidents.  Use “Quality of Leadership Analysis” to develop argumentation. 

4) Have students listen to a recording of Kennedy‟s inaugural address.  Discuss 

why it is one of the most important in U.S. history and how the ideals present 

live on today. 

5) Invite a speaker from the Army War College to talk on some aspect of our 

involvement in the Korean, Vietnam or Persian Gulf Wars. 
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PERFORMANCE INDICATORS 
(Skills) 

 

The student will: 

 

1) Develop research: 

   *write an appropriate introduction, body and conclusions 

   *create a bibliography with five sources (only one encyclopedia) 

   *utilize proper citations 

   *paraphrase sources when appropriate 

   *use primary and secondary sources 

2) Write an essay: 

 *minimum five paragraph position paper 

 *developed from in-class sources and readings 

3) Write a Data-Based Question (DBQ): 

 *read and incorporate information into a valid argument 

 *formulate and prepare an outline of key terms and ideas present 

 *write effective historiographic synopses  

4) Give an oral presentation: 

   *acquire information that is correct and well organized 

   *use visual aids (if deemed necessary) 

   *stay within assigned timeframes 

   *maintain good eye contact, posture, projection and enunciation 

5) Work effectively in cooperative learning groups: 

 *ask questions of and share information with partner(s) 

 *set and accomplish individual and group goals 

 *Set and complete apportioned tasks 

 *support, assist, and encourage other group members 

 *complete group project 

 *maintain involvement in allotted time 

6) Take notes from oral presentations: 

   *write down key ideas from the overhead and from critical listening 

   *ask pertinent questions to facilitate understanding 

  7)  Read critically from a variety of sources utilizing the following skills: 

   *comparing and contrasting 

   *distinguishing fact from fiction 

   *recognizing cause and effect 

   *making and proving generalizations 

   *drawing conclusions / making inferences 

   *analyzing context clues for unfamiliar vocabulary 

7) Develop outlines: 

 *organize material for oral and written presentations 

 *organize material from reading for study and test purposes 
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ASSESSMENT 
 

The teacher will use a variety of assessment techniques selected from, but not limited to, 

the following list: 

 

1) Objective tests/quizzes 

2) Essay tests 

3) Take-home essays 

4) In-class essays 

5) Research papers 

6) Oral presentations: 

 Reports 

 Panel discussions 

 Simulations/Debates 

 Readings 

 Skits 

7) Political cartoon analysis/development 

8) Various writing assignments: 

 Propaganda analysis/development 

 Letters/Poetry 

 Journal entries 

 Editorials 

 Letters to congresspersons 

 Historical fiction 

9) Posters/Pictures 

10) Map work 

11) Charts/Graphs analysis 

12) History Day-type projects 

13) Homework 

14) Class discussion 

15) Teacher/Student conferences 

 

Although each individual assessment will have its own grading value, common 

guidelines include, but are not limited to: 

*  Accurate information  *  Clear presentation 

*  Logical development  *  Focused argument/theme 

*  Proper format   *  Neatness/Organization 

Teacher and student-made rubrics will be developed at the discretion of the individual 

instructor.  Homework policies, specific assignment criteria, and test-taking policies will 

be established by the classroom teacher.  The following CHS grading scale will be used: 

 

      A = 92 – 100 

      B = 83 – 91 

      C = 74 – 82 

      D = 65 – 73 

      F = 64 and below 
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RESOURCE MATERIALS 

 

 
American history textbooks and teachers‟ handbooks contain adequate bibliographies and 

lists of audio-visual materials at the end of each chapter or unit.  This materials page 

includes books and materials that are recommended for the Advanced Placement 

program.  New materials are added to the course as the need arises. 

 

Textbooks: American History: A Survey (McGraw-Hill, 1995) 

 

   After the Fact: The Art of Historical Detection (Knopf, Inc, 1982) 

 

 

Supplemental Readings: The American Pageant (McGraw-Hill) 

 

     The American Spirit (D.C. Heath & Co.) 

 

     The People Make A Nation (McGraw-Hill) 

 

     Oxford Companion to American History (Oxford Press) 

  

     Encyclopedia of American History (American Press, Inc.) 

 

     A People‟s History of the United States (Zinn Publishing) 

 

     The National Experience (University Press) 

 

     A Concise History of the American Republic (Oxford Press) 

 

     Conflict and Consensus (Milligan & Co.) 

 

 

Videos: The Puritan Experience: Forsaking England 

   The Witches of Salem: The Horror and the Hope 

   The American Revolution: The Cause of Liberty 

   The American Revolution: The Impossible War 

   Liberty! 

   1776 

   Mattewan 

   How the West Was Won and Honor Lost 

   Pullman Strike 

   The Century: No Man‟s Land 

   Night and Fog 

   Crisis at Central High 

   A Line in the Sand: The Persian Gulf Crisis 
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